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Inclusion Strategy – Christ the King Catholic & CofE Primary School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026-2027

	Date this statement was published
	December 2026

	Date on which it will be reviewed
	October 2027

	Statement authorised by
	Nicky Leigh


Statement of intent
At Christ the King Catholic & CofE Primary School, we believe that every child has the right to feel safe, welcomed, valued and included. We are committed to creating a school where every pupil can thrive, achieve their potential and develop a strong sense of belonging, regardless of their background, abilities or additional needs. Inclusion is not a separate initiative—it is at the heart of everything we do.
Our ultimate aim is to provide a high-quality education that enables every pupil, including those with Special Educational Needs and Disabilities and other additional needs, to access an ambitious curriculum, participate fully in school life and prepare confidently for their future. We recognise that children learn in different ways and at different rates and we are committed to identifying and removing barriers to learning through high quality teaching, reasonable adjustments and timely, targeted support.
This Inclusion Strategy sets out how we will achieve these aims by embedding inclusive practice across every aspect of school life. We will continually strengthen high quality adaptive teaching, identify needs early, work collaboratively with families and external professionals, promote positive wellbeing and attendance and ensure that every pupil has opportunities to contribute, participate and succeed. We will regularly review the impact of our provision, using pupil outcomes, staff reflection and feedback from families to inform continuous improvement.
Our strategy is underpinned by the seven principles of inclusion. We have high aspirations for every child and maintain ambitious expectations for achievement and personal development. We promote belonging by creating a welcoming environment where every pupil feels respected and represented. We value strong partnerships with families, recognising parents and carers as experts in their children and essential partners in decision making. We identify needs early and respond promptly using a graduated approach to support. We are committed to inclusive, evidence informed teaching that benefits all learners. We work collaboratively across the school and with external agencies to ensure coordinated support, and we continually evaluate and improve our practice so that inclusion remains central to school improvement.
The development of this strategy has been informed by the voices of pupils, parents and carers, staff, governors and external partners. We have listened to feedback through surveys, meetings, reviews, pupil voice activities and discussions with our wider school community. Their experiences and perspectives have helped shape our priorities and will continue to inform how we develop our provision in the future.
Together, we are committed to building a school community where everyone is welcomed, everyone belongs and everyone has the opportunity to flourish.
Barriers to learning and participation 
At Christ the King, we recognise that barriers to learning and participation can affect any pupil at different times in their education. These barriers may be temporary or long term and often arise from the interaction between a pupil's individual needs and their learning environment. Our aim is to identify and remove these barriers as early as possible through high quality inclusive practice, enabling every pupil to participate fully in school life and achieve their potential.
Through our self-evaluation, analysis of school data, pupil voice, parent feedback and staff observations, we have identified the following key barriers to learning and participation within our school community.
Our Inclusive Approach
We recognise that many pupils experience more than one barrier to learning and that these barriers may change over time. Rather than focusing solely on individual needs, we continually evaluate and adapt our curriculum, teaching, environment and wider school systems to reduce barriers for all learners.
Our graduated approach ensures that:
· High quality inclusive teaching is the foundation for all pupils.
· Needs are identified early and responded to promptly.
· Support is carefully planned, implemented and reviewed.
· Pupils and families are active partners in decision making.
· Provision is evidence informed and regularly evaluated.
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support.

	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Communication and Language
Some pupils experience difficulties with speech, language and communication, which can significantly impact their ability to understand instructions, express themselves, develop relationships and access learning across the curriculum. These needs may include delayed language development, limited vocabulary, difficulties with sentence structure or challenges with social communication and interaction.
These barriers can present as:
· Misunderstanding instructions or key concepts.
· Difficulty expressing ideas verbally or in writing.
· Reduced confidence in speaking and participation.
· Challenges with peer relationships and social interaction.
· Limited access to curriculum content due to language demands.
Our response:
· Consistent use of clear, structured and explicit teacher talk.
· Vocabulary rich curriculum planning with pre-teaching of key language.
· Visual supports, modelling and scaffolding across all subjects.
· Early identification through screening and teacher assessment.
· Targeted speech, language and communication interventions.
· Collaboration with Speech and Language Therapy services where appropriate.

	2
	Cognition and Learning
Some pupils require additional support to develop core academic skills such as reading, writing, maths, memory, processing speed and independent learning strategies. These needs may be linked to specific learning difficulties or general learning delay.
These barriers can present as:
· Difficulty retaining and applying new learning.
· Slow processing of information or instructions.
· Challenges with reading fluency, comprehension or spelling.
· Limited independence in learning tasks.
· Reduced confidence and engagement in academic work.
Our response:
· High-quality adaptive teaching with appropriate scaffolding and modelling.
· Structured, evidence informed interventions matched to need.
· Regular formative and summative assessment to inform planning.
· Use of assistive technology to support access to learning.
· Careful monitoring of progress.

	3
	Social, Emotional and Mental Health
Some pupils experience social, emotional or mental health needs that affect their ability to regulate emotions, manage behaviour, form relationships and engage consistently in learning. These needs may be linked to anxiety, trauma, attachment difficulties or external life experiences.
These barriers can present as:
· Difficulty managing emotions or behaviour in school.
· Anxiety affecting attendance or participation.
· Withdrawal from learning or peer interaction.
· Disruption to learning due to emotional distress.
· Challenges forming trusting relationships with adults or peers.
Our response:
· A consistent restorative approach to behaviour.
· Trauma informed and attachment aware practice across the school.
· Early pastoral intervention and access to wellbeing support.
· Structured emotional literacy and regulation programmes.
· Safe spaces and nurture based provision where appropriate.
· Multi-agency working with external professionals when required.

	4
	Sensory, Physical and Medical Needs
Some pupils experience sensory processing differences, physical disabilities or medical conditions that impact their access to the school environment, curriculum and wider school life.
These barriers can present as:
· Difficulty accessing learning environments due to sensory overload.
· Fatigue or reduced stamina affecting participation.
· Challenges with fine or gross motor skills.
· Medical needs impacting attendance or concentration.
· Barriers to participation in physical or practical activities.
Our response:
· Reasonable adjustments in line with the Equality Act 2010.
· Accessible and inclusive learning environments.
· Use of specialist equipment and assistive technology.
· Individual healthcare plans and staff training.
· Liaison with health professionals and specialist services.
· Adaptation of curriculum tasks and assessment methods.

	5
	Attendance, Engagement and Access to Learning
Some pupils experience barriers to consistent attendance and engagement, which can significantly impact progress, wellbeing and sense of belonging. These barriers may be linked to anxiety, family circumstances, health needs or previous negative experiences of school.
These barriers can present as:
· Persistent absence or lateness.
· Reduced engagement in lessons or school activities.
· Gaps in learning due to missed education.
· Disconnection from school routines and expectations.
Our response:
· Early identification and monitoring of attendance patterns.
· Individualised attendance support plans.
· Strong pastoral systems and trusted adult relationships.
· Flexible and supportive reintegration approaches.
· Close partnership working with families and external agencies.

	6
	Disadvantage and Vulnerability
Some pupils experience barriers linked to socio-economic disadvantage, family circumstances, mobility, caring responsibilities or adverse childhood experiences. These factors can impact readiness to learn, access to resources and overall wellbeing.
These barriers can present as:
· Limited access to learning resources or enrichment opportunities.
· Reduced readiness for learning due to external pressures.
· Gaps in prior learning due to mobility or disruption.
· Increased vulnerability to emotional or behavioural difficulties.
Our response:
· Equitable access to curriculum and enrichment opportunities.
· Effective use of Pupil Premium funding to reduce disadvantage gaps.
· Targeted academic and pastoral support.
· Practical support for families where appropriate.
· Strong focus on inclusion, belonging and aspiration.

	7
	Equality, Diversity and Belonging
Pupils are more likely to thrive when they feel represented, respected and included. Barriers can arise when pupils experience discrimination, bias, exclusion or a lack of representation within the curriculum or school culture.
These barriers can present as:
· Reduced sense of belonging or identity within school.
· Experiences of discrimination or peer exclusion.
· Lack of representation in curriculum content or resources.
· Lower engagement or participation in school life.
Our response:
· A diverse, inclusive and representative curriculum.
· Promotion of equality, respect and positive relationships.
· Clear systems for reporting and responding to discriminatory behaviour.
· Active promotion of pupil voice, leadership and participation.
· Ongoing staff training on equality, diversity and inclusion.





Activity in this academic year
Activity in this Academic Year (2026–2027)
The activities below have been prioritised to reduce the barriers to learning and participation identified through our self-evaluation. While some activities provide targeted support for identified pupils, the majority are designed to strengthen our universal inclusive offer, improving outcomes for all learners.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)

£5,9937

	Develop a whole school Inclusive Teaching Framework, including adaptive and explicit teaching, cognitive load reduction and scaffolding. Barriers 1, 2, 3, 6, 7
	
Universal
	£0

	Deliver an annual programme of SEND and inclusion professional development for all teaching and support staff. Barriers 1 - 7
	
Universal
	£500

	Introduce communication friendly classrooms through visual supports, vocabulary teaching and consistent classroom routines. Barriers 1, 2
	
Universal
	
£500

	Review curriculum design to ensure it is ambitious, accessible and representative of diverse identities and experiences. Barrier 7
	
Universal
	
£0

	Improve classroom environments through sensory friendly adaptations, flexible seating, visual timetables and accessible learning spaces. Barriers 1, 2, 3
	
Universal
	
£600

	Purchase and implement assistive technology, accessibility software and inclusive learning resources. Barriers 1, 2
	
Universal
	£500

	Strengthen whole school approaches to attendance through early intervention, mentoring, family engagement and linking with the EWO. Barrier 6
	
Universal
	£500

	Embed restorative approaches to behaviour across the school. Barrier 3
	
Universal
	£0

	Enhance transition arrangements between classes, key stages and settings. Barriers 2, 3, 6
	
Universal
	
£200

	Develop inclusive extra-curricular activities and educational visits to improve participation for all pupils. Barriers 3, 6, 7
	
Universal
	
£600

	Strengthen parent partnerships through workshops, one to one reviews and improved communication systems. Barriers 1 - 7
	
Universal
	
£0

	Establish a termly inclusion quality assurance cycle, including learning walks, pupil voice, parent feedback and governor and Trust monitoring. Barriers 1 - 7
	
Universal
	
£0

	Deliver evidence informed literacy and numeracy interventions for pupils identified through assessment. Barrier 2
	Targeted
	
£300

	Provide speech, language and communication interventions delivered by trained staff. Barrier 1
	Targeted
	
£0

	Deliver targeted social communication programmes for pupils requiring additional support. Barrier 1
	Targeted
	£200


	Provide structured SEMH interventions, including emotional literacy, mentoring and therapeutic support. Barrier 3
	Targeted
	
£200

	Operate nurture provision or targeted pastoral support for pupils experiencing emotional or behavioural barriers. Barrier 3
	Targeted
	£537

	Implement attendance support plans, mentoring and multi-agency intervention for pupils at risk of persistent absence. Barrier 6
	Targeted
	
£0

	Commission Educational Psychology assessments and consultation to inform provision planning. Barriers 1, 2 and 3
	Targeted
	£60

	Commission specialist advice from Speech and Language Therapy, Occupational Therapy, Physiotherapy, Hearing or Vision Support Services where required. Barriers 1, 2 and 3
	Targeted
	
£296.70

	Purchase specialist equipment, sensory resources and personalised assistive technology for individual pupils. Barriers 1, 2 and 3
	Targeted
	
£500


	Provide additional transition planning and enhanced induction for pupils with SEND or other vulnerabilities joining or leaving the school. Barriers 2, 3 and 6
	Targeted
	
£500

	Deliver personalised interventions and curriculum adaptations through the graduated approach. Barriers 1–6
	Targeted
	£0


	Provide staff release time for one to one annual reviews, multi-agency meetings and meetings with families. Barriers 1–7
	Targeted
	
£0

	Deliver bespoke programmes to improve independence, communication and preparation for next stage of development. Barriers 1, 2, 3 and 6
	Targeted
	
£0

	Provide targeted support for pupils experiencing disadvantage, including academic mentoring, breakfast provision, uniform support and enrichment opportunities. Barrier 6
	Targeted
	£0




Monitoring and Evaluation
The impact of these activities will be reviewed termly through:
· progress and attainment data
· attendance, behaviour and suspension analysis
· provision mapping and intervention evaluations
· learning walks and lesson observations
· work scrutiny
· pupil, parent and staff voice
· SEND review meetings and annual reviews
· governor monitoring visits
· updates to the SEF and SDP
Funding will be reviewed throughout the year to ensure that resources are targeted effectively, provide value for money and strengthen the school's inclusive core offer while improving outcomes, participation and wellbeing for pupils with additional needs and SEND.
Intended outcomes 
The following intended outcomes describe the improvements we aim to achieve through the implementation of this Inclusion Strategy. Progress towards these outcomes will be monitored through the school's self-evaluation processes, provision reviews, performance data, stakeholder feedback and governor and Trust monitoring. Success will be measured through a combination of quantitative and qualitative evidence to ensure that our inclusive approaches are making a sustained difference to pupils' learning, participation and wellbeing.
	Intended outcome
	Success criteria

	Inclusive practice is embedded across the whole school and inclusion is understood as the responsibility of all staff.
	• Inclusion is evident in all school policies and improvement planning.
• Lesson observations and learning walks demonstrate consistently inclusive teaching.
• Staff surveys show increased confidence in meeting diverse needs (target: at least 90% positive responses).
• Governors receive and scrutinise termly inclusion reports.

	High quality adaptive teaching enables all pupils, including those with SEND and additional needs, to access an ambitious curriculum.
	• Adaptive teaching is consistently observed across all phases and subjects.
• Teachers effectively use assessment to adapt learning.
• Work scrutiny demonstrates appropriate challenge and support.
• Pupil progress data shows improved outcomes for pupils with SEND and other vulnerable groups.

	Barriers to learning are identified early and pupils receive timely, appropriate support through the graduated approach.
	• Referral pathways are consistently followed.
• Provision maps and assessment cycles are completed and evaluated at least termly.
• Interventions demonstrate measurable impact on learning, participation or wellbeing.
• Parents report confidence in the identification and review process.

	Pupils with SEND and additional needs make good progress from their individual starting points.
	• School assessment data demonstrates sustained progress across year groups.
• Attainment and progress gaps between pupils with SEND and their peers reduce over time where appropriate.
• Annual reviews and provision reviews show agreed outcomes are achieved or exceeded.

	Pupils experience a strong sense of belonging, safety and inclusion within the school community.
	• Pupil voice demonstrates that pupils feel listened to, respected and included.
• Participation in enrichment activities, clubs, educational visits and leadership opportunities increases for pupils with SEND and other vulnerable groups.
• Incidents of bullying, discriminatory behaviour and exclusion reduce year on year.

	Attendance and engagement improve for pupils experiencing barriers to learning.
	• Overall attendance improves and persistent absence reduces, particularly for pupils with SEND and other vulnerable groups.
• Reintegration plans are successful following periods of absence.
• Engagement in learning, measured through classroom observations and pastoral monitoring, improves over the life of the strategy.

	Pupils' social, emotional and mental health needs are identified and supported effectively.
	• Pupils demonstrate improved emotional wellbeing and self-regulation.
• Behaviour incidents, suspensions and exclusions reduce.
• Pupils and families report that wellbeing support is accessible and effective.
• Staff confidently implement restorative approaches.

	Parents and carers are active partners in their child's education and feel informed, valued and involved in decision-making.
	• Parent surveys demonstrate increasing satisfaction with communication and SEND support (target: at least 90% positive responses).
• Attendance at review meetings and parent workshops increases.

	The curriculum, environment and wider school life promote equality, diversity and belonging.
	• Curriculum audits demonstrate representation of diverse perspectives and experiences.
• Pupils demonstrate understanding of equality, respect and inclusion through pupil voice and behaviour.
• All discriminatory incidents are recorded, responded to appropriately and monitored for trends.
• The school meets its duties under the Equality Act 2010.

	Staff have the knowledge, skills and confidence to deliver inclusive education effectively.
		



	• All staff access regular professional development linked to inclusion.
• Staff evaluations demonstrate increased confidence in adaptive teaching, SEND and inclusive practice.
• Inclusive practice forms part of induction, appraisal and professional development for all staff.




	External agencies and multi-agency partnerships contribute effectively to improved pupil outcomes.
	• Timely referrals are made where specialist advice is required.
• Recommendations from external professionals are implemented and reviewed.
• Multi-agency meetings demonstrate coordinated planning and positive impact for pupils and families.

	School leaders use evidence to evaluate and continuously improve inclusion.
	• Inclusion is monitored through learning walks, work scrutiny, attendance, behaviour, progress data and stakeholder feedback.
• Annual self-evaluation demonstrates measurable improvement against the priorities within this strategy.
• Governors receive clear evidence of impact and value for money from inclusion funding.



Measuring the Overall Impact of the Strategy
By the end of the Inclusion Strategy review, we expect to demonstrate that:
· Every pupil can access a high quality, ambitious and inclusive curriculum.
· Barriers to learning and participation have been reduced through effective universal provision and timely targeted support.
· Pupils with SEND and additional needs achieve positive educational, social and emotional outcomes from their individual starting points.
· Attendance, participation, wellbeing and engagement have improved for vulnerable learners.
· Parents and carers feel valued as partners and have confidence in the school's inclusive approach.
· Staff consistently apply inclusive practices with confidence and high expectations.
· Inclusion is embedded within the culture, leadership and everyday practice of the school and is recognised as a shared responsibility across the whole community.
Further information

Alignment with the Ofsted Inspection Framework
How our Inclusion Strategy aligns with Ofsted expectations
At [School Name], inclusion is central to our vision, culture and approach to school improvement. Our Inclusion Strategy demonstrates our commitment to ensuring that all pupils, including those with SEND, disadvantaged pupils and those facing additional barriers, receive the support, teaching and opportunities they need to achieve well and participate fully in school life.
Our approach reflects the expectations within the Ofsted inspection framework, where inspectors consider how effectively schools identify and remove barriers, provide high-quality education for all pupils and ensure that vulnerable pupils achieve positive outcomes.
The strategy provides evidence of how leaders understand pupils’ needs, use evidence to improve provision and evaluate the impact of inclusive approaches.

1. Inclusion as a Core Responsibility of Leadership and Governance
Ofsted focus
Leaders should demonstrate that inclusion is embedded within the school’s vision, strategic planning and improvement work. Leaders should know their pupils well and ensure that decisions about curriculum, staffing and resources improve outcomes for all pupils.
How our Inclusion Strategy evidences this
Our strategy demonstrates that:
· Inclusion is a key priority within the School Development Plan.
· Leaders and governors understand the strengths and barriers affecting pupils.
· SEND and vulnerable pupil outcomes are regularly monitored.
· Funding decisions are linked to identified needs and evaluated for impact.
· Staff development priorities are informed by pupil need and evidence-based practice.
· Inclusion is considered in all aspects of school improvement planning.
Evidence sources
· Inclusion Strategy and annual review.
· School Development Plan.
· Governor and Trust monitoring records.
· SEND Information Report.
· Pupil Premium Strategy.
· Budget allocation and impact reviews.
· SEF.
2. Quality of Education: Curriculum, Teaching and Learning
Ofsted focus
Inspectors consider whether all pupils, including those with SEND, benefit from an ambitious curriculum and effective teaching that enables them to learn successfully.
How our Inclusion Strategy evidences this
Our approach ensures that:
· The curriculum is ambitious for all pupils.
· Teachers use adaptive teaching strategies to remove barriers.
· SEND pupils are not routinely separated from high quality classroom teaching.
· Reasonable adjustments are made where required.
· Assessment is used effectively to identify gaps and inform teaching.
· Interventions complement, rather than replace, classroom learning.
Evidence sources
· Curriculum plans and progression documents.
· Lesson visits and learning walks.
· Work scrutiny.
· Assessment information.
· Pupil voice.
· Examples of adaptations and reasonable adjustments.
· Intervention impact reviews.
3. Early Identification and Effective Support for SEND
Ofsted focus
Inspectors evaluate how effectively schools identify pupils’ needs and provide appropriate support through the graduated approach.
How our Inclusion Strategy evidences this
The strategy demonstrates that:
· Barriers are identified early through assessment, observation and collaboration.
· Provision is matched to individual need.
· Parents and pupils contribute to decisions.
· External specialists are involved when appropriate.
· Leaders evaluate whether support improves outcomes.

Evidence sources
· SEND register and needs analysis.
· Provision maps.
· SEND support plans.
· Annual review documentation.
· Intervention evaluations.
· Specialist reports.
· Parent feedback.
4. Behaviour, Attendance and Belonging
Ofsted focus
Inspectors consider whether schools create an environment where pupils feel safe, valued and ready to learn.
How our Inclusion Strategy evidences this
Our strategy supports:
· Positive relationships between staff and pupils.
· A consistent approach to behaviour.
· Early support for pupils experiencing emotional or behavioural barriers.
· Improved attendance through proactive support.
· Reduced exclusionary practices through inclusive approaches.
· Strong pupil wellbeing and belonging.
Evidence sources
· Behaviour data analysis.
· Attendance reports.
· Pastoral records.
· Pupil surveys.
· Safeguarding records.
· Support plans.
· Reintegration plans.
5. Personal Development, Equality and Inclusion
Ofsted focus
Inspectors consider how well schools prepare pupils for life in modern Britain and ensure that pupils develop respect, confidence and understanding of others.
How our Inclusion Strategy evidences this
The strategy ensures that:
· The curriculum reflects diversity and promotes equality.
· Pupils understand respect, tolerance and inclusion.
· All pupils can access enrichment opportunities.
· Pupil voice influences school development.
· Discrimination and prejudice are challenged effectively.
· Pupils develop independence, confidence and resilience.
Evidence sources
· Curriculum audits.
· PSHE and personal development programmes.
· Equality objectives.
· Pupil leadership opportunities.
· Enrichment participation data.
· Records of discriminatory incidents and responses.
6. Working with Families and the Wider Community
Ofsted focus
Inspectors consider how effectively schools engage parents and carers and work with partners to improve outcomes.
How our Inclusion Strategy evidences this
We demonstrate that:
· Families are involved as partners in decision making.
· Communication systems are accessible and effective.
· Parents contribute to reviews and improvement planning.
· External agencies are used appropriately.
· Multi-agency approaches improve outcomes.
Evidence sources
· Parent surveys.
· SEND review meetings.
· Annual reviews.
· Family workshops.
· External professional reports.
· Multi-agency meeting records.
7. Evaluation and Demonstrating Impact
Ofsted focus
Inspectors will consider whether leaders know the impact of their actions and whether improvement work leads to better outcomes for pupils.
How our Inclusion Strategy evidences this
Leaders evaluate impact through:
· Pupil progress and attainment data.
· Attendance and behaviour trends.
· SEND outcomes.
· Intervention impact measures.
· Staff confidence surveys.
· Parent and pupil feedback.
· Quality assurance activities.
· Governor scrutiny.
Success will be demonstrated when:
· Pupils with SEND make strong progress from their starting points.
· Barriers to participation reduce.
· Attendance and engagement improve.
· Pupils feel they belong and are valued.
· Teaching consistently meets diverse needs.
· Families have confidence in the support provided.
Summary
Our Inclusion Strategy provides a clear framework for ensuring that inclusion is embedded throughout the school. It demonstrates that leaders understand pupil needs, provide effective support, evaluate impact and continually improve provision.
Through strong leadership, ambitious teaching, effective partnerships and evidence informed approaches, we aim to ensure that every pupil can access education successfully, participate fully and achieve their potential.

OFFICIAL - FOR PUBLIC RELEASE

OFFICIAL - FOR PUBLIC RELEASE

