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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	74

	Proportion (%) of pupil premium eligible pupils
	42%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025/2026

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Governing Body

	Pupil premium lead
	Nicky Leigh

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil Premium Funding Allocation This Academic Year
	£ 60,680

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£60,680


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our Vision and Ultimate Objectives
We are committed to ensuring that every disadvantaged pupil achieves academic success, personal growth, and lifelong aspiration equal to their peers.
Our ultimate objectives are to:
· Close the attainment gap between disadvantaged pupils and their peers across all subjects.
· Ensure all pupils become confident, learners with high academic performance in all key areas of learning. 
· Equip every pupil with the language, knowledge, and cultural capital they need to access a broad and ambitious curriculum.
· Support pupils to become emotionally resilient, self-regulated, and ready to learn every day.
· Work in partnership with families to promote high attendance, positive attitudes, and strong home learning habits.
· Ensure disadvantaged pupils succeed beyond primary school, with the skills and confidence to thrive in the next phase of education.
How Our Strategy Works Towards These Objectives
Our current Pupil Premium strategy plan is an evidence-informed approach built around the Education Endowment Foundation’s (EEF) tiered model — focusing on Teaching, Targeted Academic Support, and Wider Strategies.
The plan works towards achieving our objectives by:
· Prioritising early intervention: We target high-quality teaching and early language development in EYFS and Key Stage 1 to build solid foundations in communication, reading and maths.
· Investing in staff development: Sustained CPD ensures every teacher is skilled in adaptive teaching, inclusive practice, and effective feedback, benefiting all pupils.
· Providing targeted support: Small-group and 1:1 tuition, speech and language interventions, and structured phonics catch-up programmes accelerate progress for pupils who are behind.
· Addressing barriers beyond the classroom: Through nurture provision, ELSA support, and a strong pastoral offer, we address emotional and social needs that impact readiness to learn.
· Improving attendance and parental engagement: Family liaison, communication initiatives, and attendance systems ensure pupils are in school, learning every day.
· Enhancing enrichment and aspiration: Funded access to clubs, trips, and cultural opportunities ensures equity of experience and raises ambition.
This coherent approach ensures that support is responsive, measurable, and sustainable, with regular monitoring to evaluate impact and adapt provision as pupils’ needs evolve.
Key Principles of Our Strategy Plan
1. High-quality teaching is the most powerful lever for improving outcomes for disadvantaged pupils. We focus our resources on developing excellent classroom practice.
2. Early intervention is essential. We identify gaps quickly — particularly in speech, language, reading, and attendance — and act before they widen.
3. Every pupil matters. Disadvantaged pupils are not treated as a homogeneous group; support is personalised and data-driven.
4. Equity, not equality. We recognise that some pupils need more support to reach their potential, and we allocate funding where it will make the greatest difference.
5. Whole-school responsibility. All staff are accountable for the progress and wellbeing of disadvantaged pupils; success is collective, not isolated.
6. Strong relationships underpin learning. Partnerships between pupils, families, and staff create a supportive environment in which every child can thrive.
7. Evidence-informed practice. Decisions are guided by research (EEF, DfE guidance) and evaluated through measurable outcomes.
Summary
Our Pupil Premium strategy is designed to remove barriers, raise aspirations, and ensure that every disadvantaged pupil achieves academic excellence, feels valued, and leaves us with the confidence and skills to succeed in life.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1 
	Socio-Economic Factors
· Many disadvantaged pupils have limited access to learning materials, such as books, digital devices, and quiet spaces for study at home.
· Financial pressures can restrict participation in enrichment activities, school trips, or after-school clubs, reducing opportunities to build cultural capital.
· Overcrowded or unstable housing can impact sleep, concentration, and homework completion.
· Poor diet or inconsistent routines sometimes affect pupils’ readiness to learn and ability to sustain focus.

	2 
	Attendance and Punctuality
· Disadvantaged pupils show higher levels of absence and persistent lateness compared to their peers, often linked to family challenges or health issues.
· Low attendance habits from an early age contribute to missed learning and lower progress, particularly in phonics and early literacy.

	3 
	Home Learning Environment 
· Some parents and carers have low confidence or limited capacity to support reading, phonics, or homework.
· Parental engagement with school can be inconsistent, often due to work patterns, transport barriers, or previous negative experiences of education.
· Limited exposure to language-rich environments and fewer enrichment experiences reduce vocabulary development and general knowledge.

	4 
	Social, Emotional and Mental Health (SEMH) Needs
· Some disadvantaged pupils display difficulties with emotional regulation and resilience, often linked to early life experiences or adverse childhood experiences (ACEs).
· Some pupils exhibit low self-esteem and limited confidence as learners, which can lead to avoidance of challenge.
· Behavioural issues sometimes result in lost learning time or reduced engagement with peers and adults.
· A small number of pupils require targeted nurture or pastoral support to manage anxiety or attachment-related needs.

	[bookmark: _Toc443397160]5 
	Communication and Language Development
· Many disadvantaged children enter EYFS with delayed speech and language skills and a restricted vocabulary.
· These early gaps impact reading comprehension, writing, and oral expression throughout Key Stage 1 and 2.
· Limited opportunities for high-quality conversation and storytelling outside school slow progress in early literacy.

	6 
	Early Learning Gaps and Academic Progress
· Disadvantaged pupils often start school below age-related expectations, particularly in communication, language, literacy, and early maths.
· Gaps in phonics and reading fluency persist without sustained intervention and home reading support.
· Weaker independent learning habits and reduced metacognitive awareness hinder self-directed learning.
· Fewer opportunities for cultural and experiential learning restrict understanding and context in the wider curriculum.

	7 
	School-Based and Systemic Factors
· Inconsistent quality of teaching and targeted support can disproportionately affect disadvantaged pupils.
· Curriculum accessibility and lack of effective scaffolding can widen attainment gaps if not addressed through adaptive teaching.
· Some pupils experience lowered expectations or unconscious bias, which can affect progress and attainment.
· A small number of disadvantaged pupils have additional needs (SEND or EAL), compounding barriers to achievement.

	8 
	Transitions and Continuity
· Transition points (EYFS–KS1, KS1–KS2, and Year 6–Year 7) can be challenging for disadvantaged pupils, leading to dips in progress and confidence.
· Pupils may have limited familiarity with change and struggle to adjust to new routines and expectations.
· Year 6 pupils may lack confidence and aspiration for secondary education, impacting end-of-key-stage outcomes.

	9 
	Community and Environmental Influences
· The school serves a community with high levels of social and economic deprivation.
· Limited access to safe, structured extracurricular activities restricts personal development and wellbeing.
· In some cases, community norms and low social mobility can reduce aspiration and self-belief among pupils and families.

	Summary Statement
Disadvantaged pupils in our school face multiple and overlapping barriers which can affect academic progress, attendance, and wellbeing.

Our Pupil Premium strategy focuses on:
· High-quality teaching and early intervention, particularly in language, phonics, reading and maths.
· Strong pastoral and attendance support, promoting wellbeing and readiness to learn.
· Targeted enrichment and parental engagement, to enhance cultural capital and strengthen home-school partnerships.
This strategic approach aligns with the EEF’s tiered model (Teaching, Targeted Academic Support, and Wider Strategies) and is monitored through termly data reviews and pupil progress meetings.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Improved early language and communication skills
	EYFS and KS1 pupils make strong progress in communication and language strands; increased proportion of disadvantaged pupils achieving GLD (Good Level of Development). Speech and language screening data shows narrowing of gaps by end of EYFS.

	2. Accelerated progress in phonics and early reading
	Disadvantaged pupils achieve outcomes in the Phonics Screening Check in line with or above national averages. Increased proportion of pupils reading regularly at home and developing fluency by the end of KS1.

	3. Improved reading comprehension and writing outcomes at KS2
	Attainment and progress in reading and writing at KS2 improve year-on-year. Internal tracking shows narrowing gaps between disadvantaged and non-disadvantaged pupils in key literacy assessments.

	4. Increased attainment and confidence in maths
	Accelerated progress for disadvantaged pupils in maths, evidenced through internal assessment data and KS2 outcomes. Pupils demonstrate stronger reasoning skills and fluency.

	5. Improved attendance and punctuality
	Disadvantaged pupils’ attendance rates are in line with or above 95%. Reduction in persistent absence and late arrivals. Improved parental engagement with attendance initiatives.

	6. Enhanced emotional regulation, resilience, and wellbeing
	Fewer behaviour incidents, improved pupil wellbeing survey outcomes and positive pupil voice feedback. Identified pupils make measurable progress against SEMH support plans.

	7. Greater parental engagement in learning
	Increased participation in parent workshops, improved frequency of home reading, and higher engagement with school events and communications.

	8. Broadened cultural capital and enrichment access
	All disadvantaged pupils participate in at least one enrichment activity, educational visit, or club each term. Pupil voice indicates improved confidence and aspiration.

	9. Smooth and confident transitions between key stages
	Disadvantaged pupils maintain or accelerate progress during transitions (EYFS–KS1, KS1–KS2, KS2–KS3). Transition surveys and receiving teacher feedback indicate readiness for next phase.

	How We Will Measure Success
Our approach combines quantitative and qualitative monitoring to ensure a robust evaluation of impact:
Quantitative Measures
· Termly attainment and progress data for reading, writing, and maths, compared against non-disadvantaged peers.
· Phonics screening check results, EYFS profile outcomes and end of key stage SATs data.
· Attendance and punctuality records, with a focus on persistent absence trends.
· Behaviour logs (number and type of incidents, suspensions / exclusions).
Qualitative Measures
· Pupil voice interviews and surveys exploring attitudes to learning, wellbeing, and aspirations.
· Parent feedback from workshops, meetings and surveys regarding engagement and support for learning at home.
· Teacher observations and pastoral records showing improved confidence, participation and independence.
· Case studies evidencing individual pupil progress in SEMH, attendance and enrichment participation.


Monitoring and Evaluation
· Pupil Premium impact will be reviewed termly by the senior leadership team and reported to governors.
· Data will inform ongoing adjustments to provision and targeted support.
· The strategy’s overall effectiveness will be evaluated annually, with findings published on the school website in line with DfE requirements.
· Pupil progress meetings, attendance reviews, and inclusion team discussions will ensure that interventions remain responsive to need and evidence-based.



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £25,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	This section outlines our planned activity for the current academic year, structured according to the Education Endowment Foundation’s (EEF) three-tiered model:
1. High-Quality Teaching
2. Targeted Academic Support
3. Wider Strategies

	Embed consistent, high-quality teaching of early reading and phonics through a validated Systematic Synthetic Phonics programme.
	EEF: Phonics (+5 months) — Strong evidence that systematic, synthetic phonics has a high impact on reading outcomes, especially for disadvantaged pupils.
	All pupils, particularly those from disadvantaged backgrounds, make accelerated progress in phonics and early reading. Increased proportion of pupils achieving expected standard in the Year 1 Phonics Screening Check.

	Enhance oracy and vocabulary curriculum through explicit teaching and talk-rich environments.
	EEF: Oral language interventions (+6 months) — Explicit vocabulary teaching and structured talk have strong effects on literacy and comprehension.
	Improved expressive and receptive language skills, closing early language gaps. Enhanced confidence in speaking and listening across subjects.

	Implement high-quality formative assessment and responsive teaching.
	EEF: Feedback (+6 months) — Effective use of assessment and feedback drives progress and supports pupil understanding.
	Teaching is adaptive and responsive to need; misconceptions are addressed promptly, leading to improved progress and attainment.

	Develop staff expertise in inclusive practice and adaptive teaching through sustained CPD and coaching.
	EEF: Professional development — Sustained, subject-specific CPD improves quality of teaching.
	All staff deliver adaptive teaching that meets the needs of disadvantaged pupils and those with SEND. Reduced variation in pupil progress across classes.

	Enhance curriculum sequencing and coherence to ensure cultural capital and knowledge-rich learning for all.
	DfE: High-quality curriculum design; EEF: Metacognition and self-regulation (+7 months).
	Curriculum provides equitable access to knowledge and experiences; disadvantaged pupils achieve in line with peers across subjects.

	[bookmark: _GoBack]Enhance curriculum sequencing and coherence to ensure cultural capital and knowledge-rich learning for all.
	Vast majority of children should have their needs met through Quality First Teaching approaches, with only those with addition learning needs receiving Enhanced Quality First approaches.
The national curriculum follows the philosophy of ‘teaching to the top’ so all children can access year group expectations. Pre-teach and implement intervention where necessary and quickly to support learning. 
Provide additional support for our PP EAL pupils new to England.
1:1 tutoring for new to school EAL children. 
Literacy hub for updates and training to be completed every half term. 
	1,2,3

	 Small group/individual support, targeted and therapeutic interventions.
Quality First Teaching addressing the needs of the most vulnerable children.
TA support and intervention. Impact of interventions are clearly identified 
Staff training

	Teaching is differentiated and adapted to ensure that it meets the specific needs of the most vulnerable.

Specific interventions implemented to ensure progress and attainment of PP and SEND is diminishing the difference.

Impact monitored to sustain, adapt or further enhance provision.

Adult support to meet identified needs

Coaching model to be used across the school.
	2,3,4,5,7,9

	Early identification of Communication and Language (C&L) and Occupation Therapy (OT) concerns and referrals made. 
Child centred approach to better meet needs of individuals.
Deliver bespoke interventions for identified children including 1:1 for R,W,Inc. Time to Talk etc.

	Prevent gap occurring and promote positive engagement and rapid progress. Identify need, carry out early intervention and develop social, language and communication skills through use of a range of programmes and bespoke intervention. 
Cheshire east chatters partnership https://www.facebook.com/cheshireeastchatters/ 
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
1:1 tuition for RWI
Build upon established systems and carry out accurate assessment pre and post intervention.
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF 
	1,2,8,9

	Parent support from staff and Family Support Worker.
 
Termly assessments 

Targeted intervention.

Accurate baseline data.

	Personalised learning plan are in place and being implemented.

Provision is matched to need and interventions are effective. Resources are appropriate.

Parent and child well-being sessions with learning mentor will increase self-esteem.
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
	7,8,9

	Continue to offer rewards for improved attendance. 
Early identification of dips in attendance and regular contact with parents.
Ensure first day response is implemented and track absence recorded as covid related
Provide Breakfast Club/After School Club 
places as required.
	Good attendance leads to good outcomes and positive well-being. 

Parents encouraged to send children to school and children encouraged by attendance rewards to improve attendance.
Improving School Attendance 
	6,7,8,


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £20,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide targeted small-group tuition in reading, writing, and maths for pupils at risk of falling behind.
	EEF: Small group tuition (+4 months) — Structured, short-term interventions have proven effectiveness for catch-up.
	Accelerated progress for targeted disadvantaged pupils; improved attainment in key stage assessments.

	Deliver 1:1 reading support and phonics interventions using trained TAs and reading volunteers.
	EEF: Reading comprehension strategies (+6 months).
	Increased fluency and comprehension; higher proportion of disadvantaged pupils achieving age-related expectations in reading.

	Provide speech and language intervention programmes (e.g., NELI or bespoke SALT support).
	EEF: Early years interventions (+5 months); DfE: Nuffield Early Language Intervention (NELI).
	Narrowed gaps in vocabulary, listening, and attention skills by end of EYFS/KS1.

	Offer targeted maths fluency interventions and reasoning support for identified pupils.
	EEF: Mastery learning (+5 months) — Systematic fluency practice and reasoning tasks improve conceptual understanding.
	Improved recall, confidence, and problem-solving in maths.

	Provide additional support for pupils with overlapping disadvantage (e.g., Pupil Premium + SEND/EAL).
	EEF: Individualised teaching (+4 months).
	Improved access to learning through adaptive intervention and reduced compounding barriers.



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £15,680
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Strengthen pastoral and nurture provision to support SEMH needs (e.g., ELSA, mentoring, nurture groups).
	EEF: Social and emotional learning (+4 months) — Social and Emotional Learning interventions improve wellbeing and learning behaviours.
	Improved emotional regulation, engagement and attendance; reduction in behaviour incidents and exclusions.

	Implement attendance strategy including first-day response, family liaison, and reward systems.
	DfE: Improving school attendance: support for schools and LAs (2022).
	Improved attendance and punctuality among disadvantaged pupils; persistent absence reduced year-on-year.

	Develop parental engagement programmes including reading workshops, stay and read sessions, and communication support.
	EEF: Parental engagement (+4 months) — Collaborative approaches between home and school improve outcomes.
	Stronger home-school relationships; parents equipped to support reading and learning at home.

	Ensure full access to enrichment opportunities, trips, and clubs for disadvantaged pupils.
	EEF: Arts participation (+3 months) — Enrichment improves engagement, motivation, and cultural capital.
	All disadvantaged pupils access at least one enrichment opportunity per term, enhancing confidence and aspiration.

	Support smooth transitions between EYFS–KS1, KS1–KS2, and Year 6–7 through structured pastoral and academic programmes.
	DfE/EEF: Transition evidence summaries.
	Pupils maintain or accelerate progress through transition points; improved confidence and readiness for next stage.

	Monitoring and Evaluation
· The impact of each strand will be reviewed termly through progress meetings, attendance tracking, and provision mapping.
· Outcomes will be evaluated using both quantitative data (progress, attainment, attendance) and qualitative evidence (pupil voice, wellbeing measures).
· Adjustments to provision will be made responsively, ensuring that funding continues to address identified needs effectively.
· Governors will receive termly reports on progress against the intended outcomes outlined above.




Total budgeted cost: £60,680
Part B: Review of the previous academic year Outcomes for disadvantaged pupils
	Pupil Premium Strategy Outcomes (2024–25)
Overall Summary
During the 2024–25 academic year, the school’s Pupil Premium strategy contributed to stronger progress and improved outcomes for disadvantaged pupils across key areas. The most significant improvements were seen in phonics, reading fluency, and calculation, with a developing impact in language, writing, and wellbeing.
However, gaps remain in writing stamina and mathematical reasoning, particularly among lower Key Stage 2 pupils and in consistent parental engagement in supporting home learning.
Impact on Attainment and Progress
· EYFS: The proportion of disadvantaged pupils achieving a Good Level of Development decreased from 45% to 43%, widening the gap with non-disadvantaged peers.
· Phonics: Year 1 phonics outcomes for disadvantaged pupils rose from 50% to 83%, now above National expectations.
· Reading: KS1 and KS2 reading outcomes showed accelerated progress; internal data indicates disadvantaged pupils made above-expected progress in reading across the year.
Writing:  Progress was evident, attainment in writing is above National averages, with identified gaps in combining words, phrases and clauses. Strengths identified include spelling and extended writing.
· Maths: Steady improvement was seen in arithmetic and fluency, but reasoning and problem-solving continue to require additional targeted support.
Impact on Attendance and Engagement
· Whole-school attendance declined to 92.3%, with disadvantaged pupils declining by 1% from the previous year.
· Persistent absence among disadvantaged pupils increased from 86%to 87.7%, due to strengthened family liaison, attendance rewards, and early intervention.
· Pupil voice indicates improved attitudes to learning and a greater sense of belonging, with pupils describing school as “calm, kind and fair.”
· Behaviour incidents decreased by 60%, particularly among pupils supported through nurture provision and intervention programmes.
Impact on Wellbeing and Enrichment
· The school’s expanded nurture and provision had a measurable effect on pupil wellbeing and engagement, with data and pupil voice showing improvement in emotional literacy and self-regulation.
· All disadvantaged pupils accessed at least one enrichment or extracurricular opportunity per term, including trips, sports, and arts participation.
· Staff observed higher levels of confidence, collaboration, and aspiration among targeted pupils.
Impact on Teaching and Professional Development
· Investment in CPD for phonics, adaptive teaching, and formative assessment has strengthened consistency of classroom practice.
· Internal monitoring and coaching show improved teacher confidence in supporting disadvantaged and SEND pupils through high-quality, adaptive teaching.
· Subject leaders now monitor the impact of interventions more effectively through regular pupil progress reviews.
Lessons Learned and Next Steps
· Phonics and Early Reading: Sustained investment in phonics training and reading volunteers will continue, as early reading remains the strongest driver of long-term attainment.
· Writing: Greater focus on sentence-level teaching, editing skills, and oral rehearsal will be embedded within curriculum planning.
· Maths: Targeted interventions will now prioritise reasoning and problem-solving strategies, supported by small-group tuition and fluency practice.
· Attendance: Continue to embed early intervention strategies, strengthen links with families and maintain robust systems for monitoring attendance patterns.
· Parental Engagement: Expand opportunities for parents to engage in learning (eg, workshops, stay and read sessions, and homework support sessions).
· Monitoring and Evaluation: Further refine assessment and impact tracking to ensure that interventions remain closely aligned with identified need.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	RWI – Read, Write Ink Phonics
	Ruth Misken

	Cre8
	Christian community

	Sports / Friendship playtime offer
	School of Sports

	Times Tables Rockstars
	TTRS

	Music
	Violins, cellos weekly offer

	Choir
	Aqua Music Trust

	Swimming
	Local Swimming Baths

	Forest School
	Mossy Bank

	Art days linked to the curriculum
	Mossy Bank

	History workshops
	History alive
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